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A CLASSIFICATION FLAN FOR MAINTAINING CONFICENTIAL
RECORDS WAS CONSTRUCTED TO HELF THE COUNSELOR SAVE TIME ANC
STILL HAVE A USABLE RECORC OF HIS SESSIONS ANDC, WHEN ALL
RECORDS ARE ANALYZED AND SUMMARIZED, TO FROVICE INFORMATION
ABOUT THE TYPES OF FROBLEMS EXFERIENCEC BY STUDENTS. THE
SCHOOL COUNSELOR CLASSIFICATION CATEGORIES CONSISTEC OF (1)
TWO MAJOR FROBLEM AREAS, INFORMATION GIVING ANC
PERSONAL-EMOTIONAL, (2) SIX STIMULUS CATEGORIES (THE
COUNSELOR'S SUBJECTIVE EVALUATION OF vHY THE COUNSELEE SEEKS
COUNSELING OR WHAT CAUSES THE PROBLEM), SELF~-UNCERSTANCING,
ENVIRONMENTAL UNCERSTANDING, SELF-CONFLICT, OTHER'S CONFLICT,
ACACEMIC CIFFICULTIES, GENERAL, ANC (3) THE REFERRAL
CATEGORIES (INDICATES HOW THE STUCENT ENTERS COUNSELING),
SELF, TEACHER, ACMINISTRATOR, FARENT, FRIEND, ANC COUNSELOR.
COUNSELEES ARE ALSO CLASSIFIED BY SEX, GRACE, AND LENGTH OF
TIME INVOLVED FOR EACH COUNSELING SESSIOM. A SUMMARY OF
CHARACTERISTICS OF THE STUCENT FOPULATION OF HOOC MEMORIAL
JUNIOR"HIGH SCHOOL 1S BASED ON A STUCY OF 206 INCIVIDUAL
COUNSELING SESSIONS AND 51 MULTIFLE SESSIONS USING THE
CLASSIFICATION PLAN AS THE BASIC SOURCE OF INFORMATION. A
COPY OF THE CLASSIFICATION FLAN IS INCLUCEC. (FS)
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INTRODUCTION

There iz & continual demend on the counselor's time to
parform the variety of duties requested of him. Thes counselor
18 continuously searching for mors “itime %o coungal.® Ona of
5.« gericus demands cn the counsslor's servicaes is the seew-
ingly encless recori-kaspling dutlaes invelved. 8ome of these
duties could be siiminated by the use ol secretarial help, but
some, by necassity, must be performed by ths counselor himselif,

Bacange of the neeld for confidentiality in the zoun
ssling relationship, the counselor must waintain his own coun-
seling nctas and records, ¥or this purposs, a classification
plan that will save time and gtill proeviie the courselss with
a worthwhile rasord cf nis sessions is sssential. Tnose recoxrds,
when analyzed and swmmarized, should algo enaelle the counselor
to know and understand the types of problems axperlenced by the
particular student body which he gervas.

Degeprivtiap of the insirumpenye--The stheol ecounselor
elassification categories consists of itwe major problen arsas,
six stimulus categories, and six refevral categorles, Students
will be classified by (1) problem, (2) atimulus and (3) referrai.
The two problem categories ars (1) informstion giving and (2)

personal~emotional. If the problem ie Judged information givirg,

1t becomes guidance in naturs, If 1t 18 deemed personal-snmcotiorwl,
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-1t denotes the need for affesctive counseling., Thils refers to

the developed problem and not necessarily the presented one.
It might be said that it 1s the problem which the counselor and
counselee agree to work on and do so.

The stimulus category is the counselor's subjective .
evaluation of why the counselee seeks counéeling or what causes
the prebiem that necessitates counseling. There are six stimulrz
areag which are:

~» Self Understanding (8U): lacking insight into
cneself. May not understand hig iuner workings
or slmply does not know snough about himsslf in
relation to certain groups.

Envirommental Understanding (EU): ZLacking ade-
quate knowledge about one's environment suszk as
college requirement or distorting the available
information., This may result from limited ax-
periences on the part of the counselee or gaps
in his edueation,

Self Conflict (8C): Counselee has conflicting
and competing motivations within self and atti-
tudes that are contradlctory. Unlsrestimators,
overestimators, distorted self soncepts, atz,
would fall under this cause,

Others Conflict (0C): Counselewes experience
difficulty existing in the same environment with
glgnificant others and are in conflict with
teachers, parents, friends, etc.

Acadenle difficulties (AD): Counselees who lack
the skill or abllity to handle the academic raspon-
s1bilitles of the school, Poor schosl adjustment
ney result fromn such academic deficlencies as 3
lizh of realding siills, stucy hablte, social skills.
ete.,

General (G): Counseles nrobleme cansed by ot.er
recasons than those previously mentionad, Esamplas
right be such guldance tasks as s2hool orientatis.
azsisting students %o select a course of study,
eTl.
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The referral caitegory is the one which answers the
question: “Who encouraged youvto enter counseling?® The
categories are (1) Self: came in on his own; (2) Teacher:
referred by one of the instructional staff members; (3)
Administration: a principal or vice pfincipal referralg

. (4) Parent: & request to talk with a student made through
the parent; (5) Friend: referred to counseling by one of his
peer group and (6) Counselor; student entered counseling he-
cause of a counselor request.

Counselees are classified by sex and grada.

The length of time involved for e;unseling segsions
1s recorded as follows:

1. Less than 15 minutes

2. 16 to 30 minutes

3. 31-45 minutes

b, U660 minutes

5. Over an hour

Locale and perled of study.--The plan az described
above was used by this counselor in Hood Memorial Junior High
School, Derry, New Hampshire, in an effort to determine its
practicality and effectiveness as a classification instrument
at the Junlor high level. This particular junior high houses
grades seven and eight and has a student population of 312,

This classification system was uged from the beglnning
of school in September of 1965 to February 1, 1967,

Limltations of the study.~~No real conclusive results

can be ascertained by this study because of some serious.
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limitations: (1) Prior to this year, the students of this
school had bgen without the services of a counselor, At the
beginning of the school year, the counselor devoted much of hia‘
time describing his role to administrators, teachers, and
students; (2) The counselor works as a consultant on the
elementary level. This involves a great deal of time~~limit-
ing counseling time at the junlor high level; (3) The short
period of time that thls particular student populétion wa.s
studied presents results that can only be used as indicators.
It is quite Teasible that as the counselees galn confidence in
the counselor that they will discuss problems of a different
nature. ' ' : )
Rogults of the study.--This counselor recorded a total
of 206 individial counseling sessions and S1 multiple counseling

sessions, for a total of 257 sessions. By grades, 117 of the

individual sessions and 33 of the multiple counseling sessions,
or 58,4 per cent, involved elghth grade clients, The counselees

for 89 individual sessions and 1€ multiple counseling sessions,

or a total of Y%1,6 per cent, were seventh grade students,

_ Probleun Category
Two problem categories were used in this e¢lassification

plan: (1) Information Giving--which was coneerned with providing

the student with informetion classified or considered as guidance

in nature, and (2) Personal-Bmotional--involving personal and

social adjustment problems which necessitate counseling.

Relative to the problem category, the counselor classifiled
112 of the 206 individual sessions and 25 of the 51 multiple
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counseling sessiong, or a total of 5343 per eent, in the realm
of "Informe:.on Giving." The remaining 9% individual and 26

multiple sessiong, or 46,7 per cent,; were categorized as béing

"Personal-Emotional® in hature.
Stimulug Category
This category involves the mounselﬁi’s'subjective
evaluation relative to the reason why ﬁhe counselee seeﬁs cOUN~-
seling or what caused the problem that necessitatas counseling.
Six stimulus areas were uszeds

1. 8elf undscstanding~-Ter dndividual and only one
multiple Qounseligg seggions were recorded in this
stimulus area. (4,284,

2. Environmental undersgtanding~-0nly five counseling
sessions were recorded in this area, while no
multinle counseliné sesslons were considered in
this b&t@gﬂl’y (1.9 %)a
Self conflict-~Twenty-five individual and two
multiple counsaling sessions were agsigned this
classification (10.5%),

Others conflict--Tnis particular classifieation

ranked secoud in Trequentey of the stimulus categoriagw.

fifty-three individual and twenty-three multiple
counseling sesslons (29,574), Relative to the
Indlvidual sessicng, nine sessions were recorded

as involving pareatal confiicts taacdher conflicts
were listed Iin twentiy-nine sessions, and conflicts
wilth other students were the main conicern of fif-
teen sessicng., Student-teasher eonflicts led the
reasons for the group sessions, also, wiih seven-
teen recorded in this area, four group sessions had
student conflicuvs as a bas.s, with one parental and
one administrative coafiict being listed,

Academlce difficultiss~-Azadanic difficulty was the

bagls for twenty-aine individual sesgions, but no

?g%t% %? sessions were categorized in this ares
o0&l ) o

General-~This was the largest category with elghty-
four individual sessions and twenty~five multigle
counseling sessions recorded in this area (L2, 1%).




Classified under this “general" category were such
things as high school reglstration, division changes,
career guldance, special schools consideration,
discussion of test results, special ecourse schedulss,
discussion on special clubs, newspapers, special
tests, ets., Most of these sessiomg would be conside
ered guidance in nature, and would be listed under
the problem category of "Informational Giving,"

Referral Category

This particular category is concerned with identifying

those responsible for ‘encouraging the student to enter couvnseling.,
The following six categories were used: (1) self, (2) teacher,
(3) administration, (4} parent; (5) friend, and” 6) counselor,

Relative to the individual counseling segsiong, it is
noted that 70,9 per cent of thé cllents were gelf-referred,

25.7 per cent were "called in" by the counselor, 2.% per cent
were referred by parents, while the remaining 48 per cent wers
referred by a teacher.

With reference to the multiple sessions, forty~five of
the students, 90.2 per cent, were self-referred and the remaining
six, 7.8 per cent, entered counseling because of s counselor
request,

The self-referral concept is in accofdance with the
philosophy of this counselor, therefore, it is not surprising
that 191 of the total 257 counseling sessiong, or 74,31 per
cent, were initiated by the counselees themselves,

The yreatest number of those students "ealled in" by
the counseler would fall into the stimulus cabegories of

"academlc Jiffieulti:s" and the "gencralt category.,




Sex

A total of 13% individual counseling sessions were

entared in by boys, as conpared with 72 sessions with girls.
~ When considering those wio sought counseling more than once,

the flgures indicate.that the counseiqr saw a total of 72
different %oys and 46 girls,

Inconsistent with the above results, it is noted that
more glrls euntered multiple counseling than boys. There wvere 33
ruitiple counseling sessions with girls, 17 wiph boys, and one
mixed'boys and girls seéSIDn,

Length of Session

Length of counseling sessions varied, but the greaiest
mmber of the individual coungeling sessions, 112 sessions or
54,3 per cent, was between 16-30 minutes. Sixty-seven sessions
(32.5%) were fifteen minutes each, sixteen sessions (7.7%)
extended between 31-45 minutes, six (2.9%) were 45-60 minutes
in length, and the remaining five (2.44) were over an hour in
duration.

The nultiple counseling sessions nearly all fell in the
meriod of16-3C minutes, 41 out of 51 or €0.4 per cent., PFour

sersions (7.87) lasted fifteen minutes or less, four (7.%%)

fell in tha time period of 31-45 minutes, and two (3.9%) were

extended a period of 45-60 minutes.

Discusgion.-«4 number of factors can be noted from the
results of the Hood Memorial Junior High counsseling sessions
acqulred through the use of the counselee problem classification

plan,




The problem category indicates that junior high students
experience many personal-emotional problems that they wish %o
relate to someone. Nearly as many of the sessions were recorded
in the area of personal-emotional as information giving. There
are situations when it becomes difficult, however, to determine

- whether a problem 1s really guidance in nature or pérsonal-

emotional. The use of this rlan provokes furtner thought and

conslderation by a consclentious counselor when he is classify-
ing the counseling relationship which he has Jjust expefienced.

The results of the stimulus category would point out
that 5unior nigh students experience many conflicts. A total of
27 sessions (10.5%4) were recorded as involving some kind of self-
conflict, while a total of 76 sessions (2%.5%) involwrsd conflict
with significant others~-parents, cther students, administrators,
or teachers.

In our particular school system, grades one through six
experience heterogeneous ability grouping in self-contained
clagssrooms. The seventh and eighth graders are homogeneously
grouped by ability in a departmentalized situation. This means
that students must not only adjust to changing classes, but
they nust adjust to several different teachers and the compe~
tition created by homogeneous classeé. This not only creates
conflicts, but causes many students frustrations academically,
particularly those in the scholastically superlior classes. This
might help explain the twenty-nine counseling sessions .11.28%)
categorlized under %':10 stimulus category of "academlc difficulties.”




These. conditiens algo might cause concern relative Fg’self»
understanding. ﬁtudants, perhaps, begin %0 question their
ability when they £ind that it is much more 4iffieunlt to
experience success in school than it had been previously. ,
Wighth grade students have to begin to think about their
high school programs, which involves some decision—makimg relative
to their careers. This causes some problems sinece college and
careers ars 5ui11 percelved as being somewhat futuristic to an
elghth grade student. This may account for many of the sessions |
which are categorized under the stimuius category of “General."
Since 74.31 per cent of the counseling sessions w-re
self- initiated, there 1s no questicn but what Junior high students
Wlll seek out counse ing 9n their own volition, o
| Sixty counseling seasiansf 2343% per sent, were initiated
by the counseloer, "Acadenic difxi"thy,“ followed by division
changes,'was the chief resson rqr counselor referrals. Course
changes, discussions on spezial sﬂﬁoola, and special schedules
were some of the other important reasons for counselor referrals.
One teacher referral and no administrative referrals
might indicate a weakness in the counselor's present program,
This might be an area which needs some improvement.
It 18 Aifficuls to determine whether o étudent gnteré
counseling bacause he has been encouraged by a frisnd, It is
likely that é great number of the péqyié who referred themselves

did so through the encouragement of a friend.

As previeusly Indicated, mors boys received individugl

counseling than girls, but the reverse was true for multiple
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counseling, where twice as many sessions were held with giriso
This cén be attributed,‘in part, because 41 of the 134 indivi-
dual sessions (30.6%) with boy clients involved_dounéelor ree-
‘ferrals where only 15 of the 72 giris' sessions (20.£5) were
counselor Initiated. - This might indicate that‘boys‘eXpe:ience
more academic difficulties than éirls at the junior high level
{eleven boys were calied in oo academic reasons as opnosed to
four girls). Perhaps, also, girls might be mofe reluet:nt to
discuss probléms with:a male counsélor alone, or they feei nore
comforﬁable when suppérted by friends in the counseling rela-
tionship. Twice as many girl§ entered nultiple counseling than
boys. Are boys more reluctant to discuss or admit.to thelir
friends that they have certain problems?

Most counseling sesslons lasted.for forty«fivé~minutes
or less, with 16-30 minutes receiving the-most frequency talliesa
Personal-emotional problemsg constituted most of those sessions
whiich were more than‘forty-five minutes in length,

Summary.~-This brief,‘incogplete study points out the
vaste awdunt of inforugticu that a2 ccunselor can acquire relaw-
tive to hls student wopulation by'using a counselée problem
classification plan. >0bviously, much more research wust be
done over ¢ more exteﬁsive perliod of time before nor1e coneclu-
sive results can bé ascertalned,

This study has definlte limitations and the findings
: ’

should not be the basis for any definite conclusions. However,

I - P R L o » . R B N aulage s
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the findings do suggest the following possibilities: (2) the
counselee problem classifiqation plan can be a useful device
for helping school counselors understand the types of coun-
seling problems confronting them at the Junior high level;
{(b) that Junior high student experience many personal-eno-

tional problems which requires a great deal of this type of

~ eounseling, 1ndic¢ting a need for a skillful counselors

(e) that students at this level experience a great deal of
conflicts with octhers - teachers, parénts, and other students;
(d) that the problems of self conflicts and the lack of self

understanding are important concerns at the junior high levels

(e} that apparently more boys experience academic diffisulties

at this level than girls; (£) that more males seek individual
counseiing, but more females seek counseling in sroups « at
least with a male counselors (g) that the large majority of
counselees are self referrals; (2) that a majority of the
counseling sessions last léss than thirty minutes; (1) that
seéssions requiring more than thirty éinutes tend to be personzl-
emotional in nature; and (j) that eighth grade students demand

wore ¢f the counselorts tmme than oeventn graders becauvze of

ﬂuUpau*uual end vocational planning,




'~ COUNSELING SIS3ICKS
HOOD KEMORIAL JUNIOR HIGH SCHOUL

INDIVIDUAL MULTIPLE

" PhR- .
CATEGORI$ . SESSIUNS SESSIﬁNﬁ. TODAL, ﬁﬁﬂﬂ}‘;“'
‘GRADL - . | ‘
aight 117 3; 150 Zeek
saven - €9 1z 107 Lob
PACSLE: CaTiGURY |
Information Giving ’ 112 25 . 137 33-3
Personal-Emotional ok 26 120 he,7
STIMULUS CATEGORY
Sell understanding 10 1 11 4,2¢
Lnviromiental Understanding 5 4] 5 1.9
Self confliect 25 2 27 10,50
Others confliet 53 23 76 29,57
Acadenic difficulties 29 0 29  11.2¢
General 84 25 109 L2431
REFERRAL CATECORY
Self 146 L5 191 74,31
Teacher 1 0 1 «38
Administration O O 0 «00
Parent ' "5 0 5 194
Iriend O 0 - C 00
Counselor Sk 6 60  23.3%
SEX
Mals 13k 17 151 8.35
Female o ?2 3k 106 21.65
BGTH OGP SESSTION |
Less than 15 mimites 67 L. 71 27.62
16~30 nimutes ' 112 41 153 52,53
A1-L5 minutes 16 L 20 777
Y660 minutes 6 2 e 3.11
Over aa houp 5 0 5 L.9%
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COUNSELOR INTERVIEW

NAME | GREDE __ SESSION _ DATE

Xo PROBYEM GATECORY:
L3

1. Infbxmatian‘giving‘ﬁﬁu“_";wm 2. Personal-emotional
II. Stimwlus Category:
CLoeM 2 @08 (se)_ a (Oc) 5. (D) ___ 6. (&)
I11. Referral Category: |
lo BSedd 2, Teacher 3. Administration‘n_wm” 4. Parent

AR

5. Friend 6. Counselor

Ll T

IV, Sex: Male Female —

WO ot A A I SN LS AR

V. Iength of Sossiong:

L2ss them 15 ain,

1630 minutes -
31-48 minutes —
46-50 minvtes N
over an houw '

CONMERTS:




